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THE  EASY  GROWTH  IN  READING 

A READING  PROGRAM  ORGANIZED 
IN  READING  LEVELS 


PREPARATORY  BOOKS 

Our  Picture  Book.  A Reading  Readiness  Book  13"  x 18"  in 
full  color. 

Our  Story  Book.  A book  16"  x 20"  in  full  color  presenting  the 
beginning  stories.  This  book  takes  the  place  of  a chart. 


READERS 


Level  One 

Pre-Primer  Level  One, 

Mac  and  Muff 

Primer  Level  One,  At  Play 


Level  Two 

Pre-Primer  Level  Two, 

The  Twins,  Tom  and  Don 
Pre-Primer  Level  Three, 
Going  to  School 


First  Reader  Level  One, 

I Know  a Secret 

Second  Reader  Level  One, 
Along  the  Way 

Third  Reader  Level  One, 
Faraway  Ports 


Primer  Level  Two, 

Fun  in  Story 
First  Reader  Levev  Two, 
Good  Stories 


Second  Reader  Level  Two, 
tThe  Story  Road 
Third  Reader  Level  Two, 
Enchanting  Stories 


ACCESSORY  MATERIALS 


Workbooks 


Pre-Primer  Level  One, 

Mac  and  Muff 
Primer  Level  One,  At  Play 
First  Reader  Level  One, 

I Know  a Secret 


Second  Reader  Level  One, 
Along  the  Way 

Third  Reader  Level  One, 
Faraway  Ports 
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Manuals 


Pre-Primer  Manuals 

Primer  Manuals 

First  Reader  Manuals 

Second  Reader  Manuals 

Third  Reader  Manuals 

Cards  to  Accompany  Level  One 
Books 

Sentence  Cards  for  Our 
Story  Book;  and  Pre-Prim- 
er, Mac  and  Muff 
Phrase  Cards  for  Our  Story 
BooktPre-Primer,  Mac  and 
Muff;  and  Primer,  At  Play 
Word  Cards  for  Our  Story 
Book;  Pre-Primer,  Mac  and 
Muff;  and  Primer,  At  Play 
Word  Cards  for  First  Reader, 
I Know  a Secret 


The  Manuals  for  each  grade 
plus  a General  Manual,  giving 
the  background  of  the  series,  are 
presented  in  four  separate  loose- 
leaf  binders. 

These  binders  are  equipped 
with  metal  rings  allowing  for  the 
convenient  and  flexible  use  of 
manual  sections  and  for  the  addi- 
tion of  material  from  time  to 
time. 

The  Winston  Card  Holder 

A device  for  building  charts 
with  sentence,  phrase,  and  word 
cards,  which  may  be  placed  on  an 
easel  or  hung  from  the  wall. 

The  Winston  Easel 

A convenient  easel  for  Our 
Picture  Book  and  Our  Story 
Book.  It  may  be  placed  on  a 
chair  at  the  eye  level  of  the 
children. 


CHAPTER  ONE 

THE  READING  PROGRAM 

INTRODUCTION 

The  Easy  Growth  in  Reading  Series  presents  a simplified  pro- 
gram in  harmony  with  the  most  significant  advances  in  modern 
reading  instruction.  It  has  been  organized  to  make  beginning 
reading  a more  joyful  and  natural  process  for  the  young  child  and 
to  simplify  instruction  for  the  teacher.  Its  articulated  graded  units 
range  from  preparatory  activities  for  pre-primer  beginning  groups 
to  reading  activities  and  materials  appropriate  for  the  third  school 
year  and  for  pupils  entering  the  middle  grades.  The  series  con- 
tributes to  the  attainment  of  maximum  skill  in  reading  from  one 
level  to  the  next,  yet  provides  for  a thoroughly  integrated  series 
of  rich  and  valuable  reading  activities  and  a broad  program  of 
stimulating,  meaningful  reading  experiences.  Its  flexibility  makes 
it  readily  adaptable  to  the  activity  program  in  the  primary  grades. 
Its  various  units  fit  in  well  with  any  type  of  school  program.  The 
organization  of  material  at  the  various  levels  provides  for  improved 
group  work,  as  well  as  for  highly  individualized  reading  instruction. 

PROGRESSIVE  FEATURES 

The  Easy  Growth  in  Reading  Series  emphasizes  the  following 
progressive  features  in  harmony  with  new  trends  in  the  learning 
and  teaching  process : 

1.  Beginning  Reading  a Meaningful  Process 

Reading  with  this  series  is  a meaningful  process  from  the 
beginning.  The  child  is  barely  conscious  that  he  is 
reading,  or  that  he  is  acquiring  a new  skill.  He  is  absorbed 
in  the  activity  which  immediately  conveys  to  his  active 
mind  new  and  satisfactory  thoughts  and  ideas.  Meanings 
are  emphasized  not  only  in  beginning  stages  but  through- 
out the  series.  At  every  point  the  child  is  forced  to  think 
as  he  responds,  and  to  interpret  the  printed  symbols  in 
terms  of  the  meanings  they  convey,  rather  than  to  respond 
in  mechanical  or  stereotyped  fashion.  Familiar  concepts 
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are  introduced  in  the  beginning,  but  these  lead  out  to  new 
ideas  as  children  progress  through  the  series. 

2.  Reading  as  Natural,  Sequential  Growth 

Growth  in  the  attainment  of  any  new  skill  takes  place 
most  successfully  and  economically  through  a series  of 
graded  experiences  and  learning  opportunities  that  lift  the 
child  almost  unconsciously  from  one  level  of  attainment 
to  the  next.  In  The  Easy  Growth  in  Reading  Series  one 
level  shades  imperceptibly  into  the  next;  each  level 
challenges  the  child  to  put  forth  more  mature  effort,  yet 
offers  no  sudden  increase  in  difficulty  that  would  be 
discouraging  to  immature  effort.  Growth  is  smoothly 
accelerated.  There  are  no  missing  links  in  the  learning 
chain,  no  regressions,  no  wide  gaps  in  habit  formation 
from  step  to  step. 

The  sequential  stages  through  which  the  child  advances 
in  reading  skill  are  indicated  both  in  the  content  and 
organization  of  materials  in  this  reading  series. 

3.  Reading  as  an  Integral  Part  of  the  Total  School  Experience 

The  modern  elementary  school  program  and  curriculum 
is  more  concerned  with  all-around  child  development  than 
with  piecemeal,  isolated  learnings  that  have  no  relation 
to  one  another  and  which  contribute  little  to  the  child’s 
total  growth.  Consequently,  that  child  learns  most  suc- 
cessfully whose  reading  program  is  articulated  at  the  most 
points  with  the  entire  school  program.  Reading  is  not 
the  whole  of  the  primary  program,  but  one  of  its  func- 
tional aspects.  Reading  is  learned  on  the  many  occasions 
during  the  day  when  the  opportunity  for  deriving  ideas 
from  word  symbols  arises,  as  well  as  during  the  reading 
periods.  In  turn,  these  activities,  varied  in  character,  give 
full,  rich  meanings  to  reading,  and  insure  functional  values. 
The  Easy  Growth  in  Reading  Series  has  been  developed 
to  serve  as  an  integral  part  of  a rich  primary  program. 

4.  Reading,  a Joyful  Process  for  the  Young  Child 

Children  should  be  happy  while  they  are  learning  to 
read  if  they  are  to  make  good  progress  and  learn  most 
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effectively.  Reading  is  fun  when  the  child  cap  immedi- 
ately derive  emotional  satisfaction  from  the,  process  and 
feel  success  in  achievement.  The  average  child  enters 
school  eager  to  learn  to  read,  but  this  eagerness  quickly 
disappears  unless  satisfactions  are  experienced  in  the 
activity  at  every  stage.  The  cliild  likes  to  do  the  things 
in  which  he  is  successful,  which  give  him  a sense  of  power, 
of  achievement,  of  pride  in  himself.  Failure  is  discourag- 
ing. By  providing  the  child  with  material  that  he  wants 
to  read  because  of  its  appeal  to  him,  and  that  he  can  read 
because  of  its  ease  of  new  words  and  concepts,  satisfaction 
with  himself  and  with  reading  is  certain.  Motivation  is 
thus  inherent. 

The  Easy  Growth  in  Reading  Series  makes  learning  a 
joyful  process.  The  activities  it  provides  are  virtually 
self -motivating.  The  features  of  the  series  that  contribute 
to  this  goal  are : 

1.  The  reading  readiness  material 

2.  The  light  vocabulary  load 

3.  The  fact  that  the  vocabulary  has  the  elements  of 

action,  drama,  color,  sound,  movement,  rhythm,  and 

beauty 

4.  The  natural  phrasing 

5.  The  interesting  live  context  with  surprise  elements 

kept  uppermost 

6.  The  meaningful  pictures  accompanying  the  content 

7.  The  continuity  from  unit  to  unit 

8.  The  fact  that  the  stories  are  simply  told  and  there- 

fore well  within  the  child’s  comprehension 

5.  Readiness  for  Reading 

Readiness  has  proved  to  be  a preliminary  requisite  in 
learning  to  read.  The  Easy  Growth  in  Reading  Series 
provides  abundantly  for  readiness  at  every  stage  in  the 
process.  The  series  provides  many  features  which  pre- 
pare for  the  ideas  and  language  of  the  reading  content, 
and  which  at  the  same  time  initiate  good  reading  habits 
from  the  very  beginning.  The  children  are  made  familiar 
with  the  concepts,  word  symbols,  and  activities  of  the 
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stories  in  the  reading  program  long  before  they  are  met 
in  story  form.  The  beginning  child  is  not  ready  for  a 
story  or  reading  until  he  himself  brings  to  it  a wealth  of 
concept  understandings  and  word  expressions  pertinent  to 
that  story  or  reading  unit.  Through  preliminary  activities 
the  child  speaks  and  hears  in  natural  conversation  the 
vocabulary  he  will  soon  meet  on  the  printed  page.  With- 
out preliminary  language  development  such  as  presented 
in  Our  Picture  Book,  he  may  stumble  seriously  in  the 
attempt  to  derive  meanings  from  word  symbols.  The 
concept  and  sequence  pictures  presented  in  this  series 
contribute  to  readiness  and  provide  a delightful  tie-up 
with  the  child’s  reading  of  his  picture  books  at  home. 
They  help  him  to  organize  bis  thinking  for  the  stories  that 
are  to  follow. 

6.  Content  That  Has  Universal  Appeal 

The  content  selected  for  The  Easy  Growth  in  Reading 
Series  has  universal  appeal  both  because  of  the  interesting 
type  of  material,  and  for  the  story  form  in  which  it  is 
written.  The  stories  center  in  the  characters  and  things 
children  know  and  love:  the  family,  home,  toys,  pets, 
animals,  play,  playmates,  school,  things  to  ride  in,  places 
to  go,  things  to  do,  to  see  and  to  make.  Animal  stories 
abound  because  of  their  universal  appeal.  The  stories 
relate  both  to  the  city  and  the  country. 

During  the  period  of  growth  from  seven  to  ten  years, 
the  child’s  interests  tend  to  center  around  children  of 
other  lands,  nature  study,  science,  animal  lore,  trips,  and 
transportation.  Stories  carrying  these  themes  with  a 
broad  basis  for  social  understanding  and  human  inter- 
relationships prevail  in  the  second-  and  third-grade  books. 
The  content  gives  the  child  broader  appreciations  of  the 
world  in  which  he  lives.  It  prepares  the  child  to  partici- 
pate more  fully  in  his  immediate  environment.  A balance 
in  varied  types  of  content  has  been  maintained.  Content 
relating  to  various  holidays  is  given  a prominent  place, 
both  because  of  its  intrinsic  interest  to  children  and 
because  of  the  many  correlated  activities  that  can  be 
developed  in  conjunction  with  these  reading  units. 
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7.  Systematic  Vocabulary  Control 

The  vocabulary  of  The  Easy  Growth  in  Reading  Series 

is  based  upon  the  child’s  natural  language  usage.  Great 
care  has  been  exercised  in  the  selection  of  the  vocabulary  at 
each  level,  in  the  rate  at  which  new  words  are  introduced, 
in  the  way  they  are  distributed  in  content,  and  the  fre- 
quency with  which  they  are  repeated,  to  insure  maximum 
learning  rate  and  a minimum  of  vocabulary  difficulties. 
Although  the  vocabulary  load  is  low,  it  is  sufficient  for 
the  child’s  rapid  assimilation  of  new  meanings  and  varied 
concepts.  The  vocabulary  burden  through  the  second 
grade  is  never  more  than  three  new  words  to  a page,  and 
there  are  many  pages  with  no  new  words  at  all.  In  the 
Third  Reader  it  never  exceeds  four  new  words  to  a page. 
The  new  trends  toward  vocabulary  simplification — fewer 
words,  controlled  introduction,  familiar  concepts,  and 
systematic  repetition  of  new  words — are  features  of  The 
Easy  Growth  in  Reading  Series. 

In  the  Manual  that  accompanies  each  book,  the  number 
of  new  words  in  each  story  is  indicated  with  reference  to 
the  vocabulary  previously  learned.  The  child  rapidly 
acquires  a basic  vocabulary  that  serves  his  growing  needs. 
These  books  demonstrate  how  children  can  be  given  a 
practical  basic  vocabulary  without  experiencing  undue 
difficulty  or  aversion  to  reading.  The  wTay  in  which 
vocabulary  is  handled  in  this  series  makes  possible  differ- 
ent rates  of  vocabulary  growth  for  slow  .and  fast  learners. 
The  vocabulary  has  been  checked  with  several  primary 
word  lists  and  found  to  contain  no  radical  departures  from 
children’s  developmental  requirements  in  vocabulary 
growth  as  represented  in  those  lists. 

8.  A Balanced  Program  of  Reading  Activities 

In  modern  reading  instruction,  effective  teaching  is 
achieved  through  a well-balanced  program.  The  Easy 
Growth  in  Reading  materials  provide  a variety  of  inter- 
esting activities  and  exercises  that  cover  all  phases  of 
reading  without  overemphasis  on  any  one  phase.  At 
first,  much  of  the  response  called  for  is  oral,  the  natural 
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beginning  for  young  children.  But  early  in  the  program 
ample  opportunity  through  a variety  of  interesting  activ- 
ities and  comprehension  exercises  is  given  for  silent  reading 
practice.  There  are  opportunities  for  such  varied  responses 
as:  Reading  to  carry  out  directions,  to  predict  successive 
events,  to  understand  the  chief  concepts  and  ideas  in  a 
paragraph,  to  determine  whether  two  words  are  alike  or 
different,  to  recall  what  was  read,  to  pronounce  words 
orally;  to  identify  words,  phrases,  or  sentences;  to  read 
in  order  to  answer  questions;  to  associate  content  with 
pictures;  to  anticipate  content  through  oral  discussion  of 
pictures. 

The  materials  are  varied,  so  that  each  child  has  a 
balanced  program  in  accord  with  his  own  requirements. 

9.  Individualized  Reading  Instruction 

The  Easy  Growth  in  Reading  Series  provides  for  learn- 
ing experiences  that  will  advance  the  child  in  terms  of 
his  own  individual  growth  and  adjustment  needs.  Few 
children  learn  at  the  same  rate  or  in  the  same  way.  Their 
reactions  to  the  same  content  and  instructional  techniques 
are  often  highly  individual  in  character.  Each  child  has 
his  own  peculiar  interests,  his  own  rate  of  mental  develop- 
ment, and  often  unique  emotional  traits  and  attitudes. 
These  factors  inevitably  affect  his  whole  response  to  learn- 
ing instruction.  What  is  fairly  easy  for  one  six-year-old 
to  do,  is  often  an  impossible  feat  for  another. 

Failure  can  be  largely  offset  in  early  stages  of  reading 
by  enabling  each  child  to  make  progress  in  proportion  to 
his  learning  capacities  and  background.  The  content 
itself  in  The  Easy  Growth  in  Reading  Series  is  organized 
in  levels  that  simplifies  the  adjustment  of  content  to  slow 
and  fast  learners.  There  is  ample  opportunity  for  the 
well-prepared  child  to  forge  ahead  at  his  own  rate  of  learn- 
ing because  of  the  rich  background  and  wide  variety  of 
content.  At  the  same  time,  the  less  well-prepared  child 
is  given  time  to  attain  the  general  maturity  necessary  to 
the  ready  acquisition  of  sentences  and  words  in  reading. 

The  slow-developing  reader  is  given  reading  experiences 
which  provide  for  the  vocabulary  difficulties  he  may 
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encounter  and  which  give  him  from  the  beginning  the 
feeling  of  security  necessary  for  good  reading.  Detailed 
instructions  for  working  with  small  groups  which  need 
instruction  on  a different  level  from  that  of  the  rest  of  the 
class,  and  for  appraising  each  child’s  individual  progress 
as  he  advances  are  given  in  connection  with  the  lessons 
described  in  the  accompanying  Manuals. 

10.  Extensive  Free  Reading 

The  Easy  Growth  in  Reading  Series  provides  extensive 
opportunity  for  free  reading  that  enables  a child  to  cover 
ground  in  content  reading,  encountering  few  word  diffi- 
culties as  he  goes.  Such  practice  is  absolutely  essential  if 
pupils  are  to  develop  fluency  in  their  reading,  to  read  with 
understanding  and  to  enjoy  reading.  There  are  frequent 
“ plateau  places”  or  “rest  stops”  where  the  child  can  read 
along  independently  and  encounter  no  new  words.  He 
meets  his  old  word-friends  in  new  settings,  and  actually 
reads  in  the  sense  that  the  mature  adult  reads,  for  thought 
getting  and  for  pleasure.  These  are  the  most  favorable 
possible  experiences  for  establishing  mature  reading  habits. 

11.  Integrated  Exercises  for  Supplementary  Practice 

Supplementary  drill  exercises  are  introduced  at  many 
points  in  The  Easy  Growth  in  Reading  Series  to  fix  new 
meanings  and  habituate  new  skills.  Drill  exercises  con- 
tribute most  to  efficient  learning  when  they  are  interesting 
and  meaningful.  The  exercises  introduced  in  this  series 
grow  directly  out  of  the  content  material  in  the  child’s 
daily  lesson.  There  is  no  isolated  drill  of  a mechanical 
sort  that  is  boring  to  young  children  and  consequently  in- 
effectual. The  recommended  drill  exercises  are  contained 
in  the  Teacher’s  Manuals  that  accompany  each  book  and 
in  the  correlated  Workbook.  When  it  is  apparent  to  the ' 
teacher  that  the  child  needs  more  practice  in  a phase  of 
reading,  such  as  phrase  recognition,  he  is  given  the  appro- 
priate exercises  for  word  analysis  and  practice  recom- 
mended in  the  Manuals  and  Workbooks.  Such  exercises 
are  based  on  the  previously  learned  sight  words  whose 
meanings  are  already,  clear  from  the  context.  All  the 
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exercises  can  be  used  in  a flexible  way.  Emphasis  is 
placed  on  individual  needs,  and  suggestions  are  made  that 
enable  the  teacher  to  adapt  the  exercises  to  meet  the 
individual  needs. 

12.  Continual  Diagnosis  and  Appraisal  of  Reading  Development 

Progress  in  reading  is  most  successful  when  the  child’s 
achievement  is  appraised  and  his  difficulties  diagnosed  as 
he  progresses.  A child  may  fail  to  learn  unless  his  diffi- 
culties are  removed  as  learning  proceeds.  When  the  child 
has  not  mastered  the  appropriate  skills  at  one  stage,  he 
is  handicapped  in  moving  on  to  the  next  stage  with  ease 
and  confidence.  In  The  Easy  Growth  in  Reading  Series, 
the  daily  reading  activities  inform  the  alert  teacher  how 
much  progress  the  children  show  in  varied  phases  of  read- 
ing, what  levels  they  have  reached,  what  difficulties  they 
are  having,  where  added  emphasis  must  be  placed,  and 
when  supplementary  practice  should  be  given.  In  more 
advanced  stages,  the  child  himself  can  co-operate  in  deter- 
mining where  he  stands,  on  what  exercises  he  needs  most  to 
concentrate,  and  what  assistance  he  needs  from  the  teacher. 

The  most  satisfactory  diagnostic  tests  and  exercises  are 
based  upon  the  actual  vocabulary  the  child  is  using. 
Diagnostic  checks  and  tests  have  been  developed  for  each 
unit  in  The  Easy  Growth  in  Reading  Series  Workbooks. 
The  Manuals  for  each  reader  give  many  suggestions  for 
further  supplementary  practice.  A convenient  diagnostic 
check  sheet  is  furnished  for  noting  each  child’s  progress 
at  frequent  intervals. 

OUTCOMES 

Teachers  who  use  The  Easy  Growth  in  Reading  Series  should 
find  when  evaluating  results  that  their  pupils  have  developed : 

1.  Wholesome,  diversified  reading  interests 

2.  Genuine  power  in  using  reading  skills  both  for  study  and 

recreational  purposes 

3.  More  enriched  experiences  and  permanent  learnings 

4.  Genuine  love  for  reading 

5.  Inquiring  minds  that  are  eager  for  new  facts  and  alert  for 

new  problems  , 


CHAPTER  TWO 

ORGANIZATION 

The  Easy  Growth  in  Reading  Series  has  been  written  as  a basic 
series  with  two  levels  of  material  so  as  to  supply  reading  material 
for  all  primary  children.  Two  large  preparatory  books  are  included. 
A description  of  the  complete  program  follows. 

PREPARATORY  BOOKS 

Our  Picture  Book  A Reading  Readiness  Book  13"  x 18" 
in  full  color. 

Our  Story  Book  A book  16"  x 20"  in  full  color,  pre- 
senting the  beginning  stories.  This 
book  takes  the  place  of  a chart. 

Our  Picture  Book"  is  a large  book,  13"  x 18",  of  full  color 
pictures,  featuring  the  characters  of  the  Pre-Primer  Level  One, 
Mac  and  Muff.  It  contains  general  concept  pictures,  specific  con- 
cept pictures,  and  sequence  pictures  which  tell  a story. 

Its  purpose  is  to  prepare  children  for  reading  by  giving  them  an 
opportunity  to  express  their  ideas  about  the  pictures.  Through 
seeing  these  pictures  and  talking  and  hearing  about  them,  children 
acquire  a wealth  of  concepts  which  will  serve  as  aids  when  they 
begin  their  reading  in  Our  Story  Book. 

Our  Picture  Book  aids  in  developing  readiness  to  read  because: 

1.  It  takes  advantage  of  the  well-known  ability  of  children  to 

read  pictures  at  the  very  beginning  of  their  school  work. 

2.  It  presents  a definite  phase  of  Reading  Readiness  through 

language  development. 

3.  It  centers  the  attention  of  a group  on  one  book  that  is  big 

enough  to  be  seen  by  all  the  children. 

4.  It  appeals  to  children  because  of  its  content,  large  size,  and 

attractive  colored  pictures. 

5.  It  tells  stories  in  sequence  pictures  which  children  enjoy. 

Our  Story  Book  is  a large  book,  16"  x 20",  in  full  color,  repro- 
ducing, with  the  exception  of  the  general  concept  pictures,  all  the 
pictures  of  Our  Picture  Book.  It  also  reproduces  all  the  reading 
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pages  of  the  Pre-Primer,  Mac  and  Muff.  Our  Story  Book  is  de- 
signed to  be  read  concurrently  with  Our  Picture  Book.  It  presents 
the  authors’  interpretation  of  the  pictures  in  Our  Picture  Book. 

The  total  vocabulary  of  52  words  used  in  the  basic  Pre-Primer 
Level  One,  Mac  and  Muff  is  developed  in  Our  Story  Book,  which 
resembles  closely  the  Pre-Primer,  Mac  and  Muff,  in  content  and 
colored  illustrations.  It  can  be  placed  upon  an  easel  or  set  against 
the  blackboard  ledge. 

Our  Story  Book  aids  in  preparing  the  child  to  read  because : 

1.  It  affords  an  opportunity  for  children  to  do  their  first  read- 

ing from  a book  rather  than  from  a traditional  chart. 

2.  It  is  so  closely  associated  with  Our  Picture  Book  that  sym- 

bols, words,  phrases,  and  sentences  will  be  acquired 

naturally  and  quickly. 

3.  It  presents  print  in  smaller  type  than  the  traditional  chart. 

4.  It  establishes  the  right  habits  of  reading  a book,  such  as : 

a.  Reading  titles  d.  Reading  left  page  first 

b.  Turning  pages  e.  Reading  from  left  to  right 

c.  Reading  from  top  to  f.  Reading  page  numbers 


5.  It  prepares  the  child  to  read  the  Pre-Primer,  Mac  and  Muff 
with  ease,  by  familiarizing  him  with  the  concepts,  stories, 
and  vocabulary  of  that  Pre-Primer. 


bottom  of  page 


READERS 


Level  One 

Pre-Primer  Level  One, 
Mac  and  Muff 


Levels  Two  and  Three 


Pre-Primer  Level  Two, 

The  Twins,  Tom  and  Don 


Primer  Level  One,  At  Play 


Pre-Primer  Level  Three, 
Going  to  School 


First  Reader  Level  One, 
I Know  a Secret 


Primer  Level  Two, 
Fun  in  Story 


Second  Reader  Level  One, 
Along  the  Way 


First  Reader  Level  Two, 
Good  Stories 


Second  Reader  Level  Two, 
The  Story  Road 


Third  Reader  Level  One, 
Faraway  Ports 


Third  Reader  Level  Two, 
Enchanting  Stories 
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The  Level  One  books  are  designed  as  the  basic  texts  containing 
the  major  vocabulary  load.  The  content  of  Level  One  is  dramatic 
story  material  based  on  children’s  interests  and  experiences. 

The  Level  Two  books  are  designed  as  enriching  skill-maintaining 
books,  repeating  the  vocabulary  of  Level  One  books  and  adding  a 
minimum  of  new  words.  The  content  of  Level  Two  is  story  material 
based  upon  children’s  interests,  activities,  seasons,  holidays,  animals, 
toys,  etc. 

Further  description  of  the  contents  occurs  on  page  15. 

MANUALS 


The  Manuals  for  each  grade,  plus  a General  Manual,  giving  the 
background  of  the  Series,  are  presented  in  four  loose-leaf  binders. 

These  binders  are  equipped  with  metal  rings  allowing  for  the 
convenient  and  flexible  use  of  Manual  sections  and  for  the  addition 
of  materials  from  time  to  time.  The  four  groups  are  as  follows: 


Pre-Primer  Group 

1.  General  Manual 

2.  Plans  for  Teaching 

Our  Picture  Book 
Our  Story  Book 

3.  Plans  for  Teaching 

Pre-Primer  Level  Two 
Pre-Primer  Level  Three 

Primer  Group 

1.  Plans  for  Teaching 

Primer  Level  One 
Primer  Level  Two 

2.  Plans  for  Teaching 

First  Reader  Level  One 
First  Reader  Level  Two 


Second  Reader  Group 

1.  General  Manual 

2.  Plans  for  Teaching 

Second  Reader  Level  One 
Second  Reader  Level  Two 


Third  Reader  Group 

1.  General  Manual 

2.  Plans  for  Teaching 

Third  Reader  Level  One 
Third  Reader  Level  Two 


WORKBOOKS 

Workbooks  to  accompany  each  of  the  basic  books  in  Level  One  are : 
Pre-Primer  Level  One,  Mac  and  Muff 
Primer  Level  One,  At  Play 
First  Reader  Level  One,  I Know  a Secret 
Second  Reader  Level  One,  Along  the  way 
Third  Reader  Level  One,  Faraway  Ports 


G.M.-2 
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These  Workbooks  are  definitely  keyed  to  the  basic  books  they 
accompany.  They  use  the  same  vocabulary  as  the  textbook, 
and  are  so  carefully  planned  that  a child  may  use  them  independ- 
ently without  difficulty. 

SENTENCE,  PHRASE,  AND  WORD  CARDS 

Sentence,  Phrase,  and  Word  Cards  to  accompany  the  basic 
Level  One  books  are  listed  below: 

Sentence  Cards  for  Our  Story  Book  and  Pre-Primer 
Level  One,  Mac  and  Muff 
(Duplicating  every  sentence  in  Our  Story  Book) 

Phrase  Cards  for  Pre-Primer  Level  One,  Mac  and 
Muff  and  Primer  Level  One,  At  Play 
Word  Cards  for  Pre-Primer  Level  One,  Mac  and 
Muff  and  Primer  Level  One,  At  Play 
Word  Cards  for  First  Reader  Level  One,  I Know  a 
Secret 

THE  WINSTON  CARD  HOLDER 

A device  which  can  be  placed  on  an  easel  or  hung  from  the  wall, 
, Used  for  building  sentences  with  phrase  and  word  cards. 

THE  WINSTON  EASEL 

A convenient  easel  for  Our  Picture  Book  and  Our  Story  Book. 
It  may  be  placed  on  a chair  at  the  eye  level  of  the  children. 


CHAPTER  THREE 

CONTENT 

The  Content  of  The  Easy  Growth  in  Reading  Series  is  distinctive 
because  of  these  outstanding  features : 

1.  It  uses  the  story  as  the  key  to  child  interest  and  includes  a 

wealth  of  new,  original,  quick-moving  stories  written  with 
a charm  of  style  that  will  stimulate  children  to  want  to 
read. 

2.  It  contains  a wealth  of  readiness  pictures  which  will  serve 

to  develop  right  language  habits  and  definitely  aid  in  the 
interpretation  of  printed  symbols. 

3.  It  is  based  on  joyful  experiences  of  children  written  in 

dramatic  form — stories  of  high  literary  character,  carrying 
the  elements  of  plot,  humor,  sequence,  surprise,  and 
suspense. 

4.  It  reaches  into  various  content  fields,  enriching  the  cur- 

riculum, appealing  to  boys  and  girls  of  both  city  and  rural 
communities. 

5.  It  is  well  balanced  with  reading  readiness,  experience,  and 

story  material.  The  Level  One  books  are  the  basic  texts, 
carrying  the  principal  vocabulary  load.  Their  content, 
dramatic  in  form  and  based  on  child  interests,  centers  in 
reading  readiness  materials,  personal  experience  activities, 
and  fanciful  stories. 

The  Level  Two  books  are  planned  to  be  enriching,  skill-main- 
taining books,  repeating  the  vocabulary  load  of  Level  One  books 
and  adding  a minimum  of  new  words.  Their  content  consists  of 
reading  readiness  material  and  fanciful  stories,  with  new  animal 
stories  as  a special  feature. 

The  following  analysis  of  the  Primers,  Levels  One  and  Two 
illustrates  this  balance  of  material  and  these  centers  of  interests. 

A complete  analysis  of  all  books  in  The  Easy  Growth  in  Reading 
Series  is  available.  Because  of  limited  space,  the  complete  analysis 
is  not  included  in  this  Manual. 
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Peimer  Level  One,  At  Play 


Balance  of  Material 


Reading  Readiness, 
General  Concept, 
and  Sequence 
Pictures 

Experience  Material 
Written  in  Story 
Form 

Imaginative 
Story  Material 

Sequence 

Hide  and  Seek  (4  pic- 
tures) 

Tricks  (4  pictures) 

At  Play 
Hide  and  Seek 
Find  Nancy 
Dressing  Up 
Come  and  Play 
Baby  and  the  Kitten 
The  Kitten’s  Ride 
Look  at  Me 

General  Concept 
At  the  Farm 

Sequence 

Baby  Animals  (4  pic- 
tures) 

Looking  for  Bob  (4 
pictures) 

At  the  Farm 
Bob  and  Nancy  at  the 
Farm 

What  They  See 
Jack’s  Pony 
A Good  Ride 
Run  and  Hide 

Baby  Ducks  Ran  Away 

General  Concept 
What  Do  They  See? 

Jean’s  Birthday 
Going  Home 

Yellow  Chick 

Sequence 

Tom  and  Don  on  the 
Train  (4  pictures) 

Bob  and  Nancy  at  Home 
Tom  and  Don 
A Boat  Ride 
We  Saw  Airplanes 
The  Play  Train 

Sequence 

Toys  at  School  (4  pic- 
tures) 

Boys  and  Girls  at  School 
Toys  at  School 
Guess  What  It  Is 

The  Monkey  and  Toys 

Sequence 

Fun  in  the  Snow  (4 
pictures) 

Snow 

Fun  in  the  Snow 

General  Concept 
The  Snow  Man’s 
House 

Making  a Snow  Man 
The  Sun’s  Joke 

The  Snow  Man  Wants 
a House 

CONTENT 
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Primer  Level  One,  At  Play — (Continued) 


Reaping  Readiness, 
General  Concept, 
and  Sequence 
Pictures 

Experience  Material 
Written  in  Story 
Form 

Imaginative 
Story  Material 

General  Concept 

Halloween  and  Christ- 

Halloween Fun 

mas 

See  Mac  Go! 

Halloween  Fun 

Happy  Christmas 

Happy  Christmas 

Sequence 

Pretty  Christmas 

Santa’s  Visit  (4  pic- 
tures) 

Toys 

Primer  Level  Two,  Fun  in  Story 


Reading  Readiness,  General 
Concept,  and  Sequence  Pictures 

Story  Material 

General  Concept 
Three  Little  Rabbits 
Sequence 

The  Rabbits  and  Tiger  (2  pictures) 
The  Rabbits  Run  Home  (2  pictures) 

Three  Little  Rabbits 

General  Concept 
Bushy  Tail  and  Bob  Tail 
Three  Little  Hens  on  the  Farm 
Mr.  Rooster  and  the  Ducks 
Little  Elephant  and  the  Water 
Big  Bear’s  Sack 
Where  Are  They?  * 

Toy  Fairy’s  Party 
Halloween  and  Christmas 

Bushy  Tail  and  Bob  Tail 
Three  Little  Hens  on  the  Farm 
Mr.  Rooster  and  the  Ducks 
Little  Elephant  and  the  Water 
Big  Bear’s  Sack 
Toy  Fairy’s  Party 

Sequence 

The  Fairy  and  the  Pumpkin  (4  pic- 
tures) 

General  Concept 
Black  Pussy  Finds  a Home 

Yellow  Pumpkin  and  Black  Pussy 

A Christmas  Story 
Santa  Claus 
Sequence 

Santa’s  Visit  (4  pictures) 

Santa’s  Visit  in  Woods  (4  pictures) 
General  Concept 
Santa  Goes  Home 

Toys  for  Boys  and  Girls 

18 


GENERAL  MANUAL 


Analysis  of  Subject  Matter  Contained  in  Primer  Level  One, 


The  books  of  Level  One  are  organized  in  terms  of  “ Centers  of 
Interest.”  Content  has  been  provided  which  will  enrich  the 
whole  primary  curriculum  and  touch  all  the  various  areas  of  exper- 
ience, such  as  Home,  Play,  Pets  and  Animals,  Social  Activities, 


CENTERS  OF  INTEREST 


Home 


Play 


Pets  and  Social 

Animals  Activities 


Toys 


School 


Family- 

Bob 

Nancy 

Tom 

Don 

Mother 

Baby 

Jack 

Jean 

Father 

(appear 

throughout 

book) 


Hide  and 
Seek 

Come  and 
Play 

Baby  and 
Kittens 
Look  at  Me 
Run  and 
Hide 

Looking  for 
Bob 
Playing 
Train 
Play  in  the 
Snow 


Mac,  the  Dog 
Animals  on  the 
Farm:  chick- 
ens, little 
chicks,  cow, 
pig,  little 
pigs,  sheep, 
lambs,  ducks, 
ponies 
Kittens 
Muff,  the  cat 


Playing  Hide 
and  Seek 
Tom  and  Don’s 
Visit 

Dressing  Up, 
The  Parade 
Baby  and  Kit- 
ten 

Tricks  in  the 
Yard 

Bob  and  Nancy 
Visit  the  Farm 
The  Birthday 
Party 

A Train  Trip 
Playing  Train 
Toys  at  School 
Story  Telling 
Halloween  Fun 
Christmas  Fun 


Baby  and  Toy 
Wagon 

Balloons  at  the 
Party 

Tom  and  Don 
and  the  Toy 
Boats  and 
Airplanes 

Toys  at  School 
duck,  doll, 
fnonkey,  train 

In  the  Toy  Store 
boats,  trains, 
teddy  bears, 
etc. 

Christmas  Toys 
dolls,  wagons, 
balls,  etc. 


Boys  and 
Girls  at 
School 
Tom’s  Duck 
Nancy’s  Dell 
Don’s  Sur- 
prise 

Story  Time 
Snow 
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At  Play,  with  Special  Attention  to  “ Centers  of  Interest” 

Toys,  School,  Farm  Life,  Science,  Seasonal  Activities,  Transporta- 
tion, and  Stories.  The  following  analysis  of  the  Primer  Level  One 
illustrates  this  organization. 


CENTERS  OF  INTEREST 


Farm  Life 


Science 


Seasonal  Transporta- 

Activities  tion 


Stories 


Farm  Animals 
A Pony  Ride 
Run  and  Play 
Jean’s  Birthday 
Mother’s  Story 


Baby  Animals 

Frog 

Ducks 


Summer  on  the 
Farm 
Halloween 
Christmas 
Winter  Fun 
Snow 


Pony  ride 
Automobile 
Train  ride 
Boat  ride 
Airplanes 
Play  Train 


Baby  Duck 
Yellow  Chick 
Monkey  in  Shop 
The  Snow  Man 
Holiday  Stories 
Halloween 
Christmas 


CHAPTER  FOUR 

METHOD 

The  method  of  the  Easy  Growth  in  Reading  Series  is  based  on : 

DEVELOPING  READINESS  TO  READ 

The  readiness  program  of  this  series  is  based  on  the  belief  that 
language  development  should  be  a major  feature  of  all  reading 
programs. 

The  Easy  Growth  in  Reading  Series  consistently  supplies  readi- 
ness material  for  language  development  through  the  senses  of 
hearing,  speaking,  and  seeing,  preparatory  to  reading. 

A word  spoken  to  a child  is  a meaningful  symbol  which  his  ear  can  hear. 

A word  uttered  by  him  is  a meaningful  symbol  which  his  voice  expresses 
and  his  ears  hear. 

A printed  word  can  readily  become  a meaningful  symbol  which  his  eyes  can 
see  and  his  mind  interpret. 

The  series  utilizes  the  child’s  interests  and  develops  them  further 
through : 

1.  General  Readiness  for  a unit  or  center  of  interest 

2.  Specific  Readiness  Development  for  a story  in  which  the 

child  speaks  and  hears  the  vocabulary  related  to  the  story 
in  natural  conversation  and  concrete  experiences.  A 
procedure  leading  the  child  to  bring  understanding  to  the 
printed  word  on  the  page  rather  than  stumble  in  an  attempt 
to  get  meaning  from  words  which  to  him  are  strange 
looking  symbols. 

Detailed  readiness  procedures  are  found  under  the  chapter  head- 
ing “Reading  Readiness.” 

READING 

The  procedures  recommended  for  guiding  the  actual  reading  of 
the  text  follow  the  trends  stated  herewith.  (Specific  detailed  pro- 
cedures are  found  in  the  Manuals  for  the  various  levels.) 

FIRST.  Presentation  of  the  story  as  a whole  through  pictures, 
language  development,  and  overview  reading 
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SECOND.  Emphasis  on  the  parts  composing  the  whole — the 
sentences,  phrases,  and  words  to  be  used  in  developing 
the  mechanics  of  reading  after  the  presentation  of  the 
whole 

THIRD.  Attention  to  words.  As  the  word  is  the  key  which 
the  child  must  recognize,  practice  is  provided  in  meeting 
words  in  varied  interesting  settings,  thus  developing  a 
sense  of  mastery  and  its  resulting  feeling  of  joy  in  attain- 
ment. 

The  Interest  Factor  Predominant.  The  child’s  first  interest  is  in 
the  story.  He  loves  a plot  with  the  elements  of  suspense  or  sur- 
prise. He  wants  to  know  the  outcome — to  be  surprised,  amused, 
or  satisfied  at  the  ending.  The  Easy  Growth  in  Reading  Series 
capitalizes  on  this  interest  of  the  child  and  leads  from  his  desire 
to  hear  and  see  what  the  story  says  into  reading  the  printed 
page. 

Adapted  to  Individual  Differences.  The  method  used  meets  the 
needs  of  all  groups  of  children  at  different  levels  of  ability.  The 
rapidly  advancing  children  are  supplied  with  interesting  material 
and  are  not  delayed  in  the  learning  process.  The  children  who  need 
more  time,  more  practice,  more  guidance,  are  provided  for  through 
varied  practice  materials  and  suggestions  for  adapting  them. 

Pleasure  in  Attainment  is  one  of  the  laws  of  learning.  By  pro- 
viding the  child  with  material  that  he  wants  to  read  because  of  its 
appeal  to  him  and  that  he  can  read  because  of  its  ease  of  new  words 
and  concepts,  satisfaction  within  himself  and  with  reading  will  be 
certain.  Progress  in  learning  is  inevitable. 

PLAN  OF  METHOD 

The  Easy  Growth  in  Reading  Series  can  become  an  integral 
part  of  a school  program  because  the  method  incorporated  in  this 
series  fits  into  the  modern  programs  of  primary  schools.  Teachers 
who  are  developing  a broad  background  of  experiential  concepts  for 
children  before  beginning  reading  will  probably  welcome  a care- 
fully planned  program  of  General  Readiness  and  Specific  Readi- 
ness before  beginning  The  Reading  Process.  The  chart  on  the 
following  page  gives  the  general  plan  of  method  used  with  The 
Easy  Growth  in  Reading  Series : 
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General  Readiness 


Specific  Readiness 


Reading 


In  a well-planned  modern 
program  meaningful  con- 
cepts may  be  developed 
through  a rich  background 
of  experiences  such  as: 

1.  Auditory  experiences 
Listening  to  others  talk 
Listening  to  stories 
Listening  to  poetry 
Listening  to  radio 
Listening  to  movies 
Listening  to  music 

2.  Linguistic  experiences 
Talking  about  pictures 
Telling  experiences 
Telling  stories 
Conversations 
Discussions 


Specific  reading  readi- 
ness may  be  developed 
by  interpretation  of  the 
concept  and  sequence 
pictures  in  the  text. 

Opportunity  should  be 
given  to  the  children  to 
express  their  own  ideas 
about  the  pictures,  and 
to  hear  what  others 
think  and  see  in  the  pic- 
tures. In  this  conversa- 
tional period  they  hear 
and  use  the  vocabulary 
of  the  text  and  become 
familiar  with  the  con- 
cepts used  in  the  story 
before  beginning  to  read. 


Reading  is  a natural 
process  when  the  whole 
story  is  presented  to  the 
child  first,  followed  by 
the  breaking  up  of  the 
story  into  parts-— pages, 
sentences,  phrases,  words 
— for  the  mastery  of  the 
mechanics  of  reading. 

Satisfaction  and  joy 
come  to  a child  who  finds 
he  can  read;  and  he  will 
read  in  the  pages  of  the 

Easy  Growth  in  Reading 
Series : 

Stones  that  have  few 
vocabulary  difficulties 


3.  Exploratory  experiences 
Excursions 

Visits 

Walks 

4.  Construction  opportuni- 
ties with:  Tools,  blocks, 

wood,  clay,  etc. 

5.  Illustrative  opportuni- 
ties with: 

Drawing  materials 
Posters,  booklets,  etc. 

6.  Play  experience 

Real  child  life  activities 
Dramatization 


Stories  which  are  im- 
aginative, real,  adven- 
turesome, seasonal,  in- 
formative 

Stories  that  can  be 
dramatized  and  retold 

Stories  that  adapt  eas- 
ily to  music,  song,  and 
rhythms 


7.  Vicarious  experience 
Pictures 
Talks 
Radio 
Movies 


8.  Visual  experience 

See  charts  made  of 
their  experiences,  ex- 
cursions, visits,  games, 
nature  observations, 
stories. 


CHAPTER  FIVE 
READING  READINESS 

The  Easy  Growth  in  Reading  Series  is  built  on  a definite  prepara- 
tory program  for  reading  readiness  from  Our  Picture  Book  through 
the  Third  Reader  Level  Two. 

The  following  outline  shows  how  this  readiness  program  is  an 
integral  part  of  every  book  in  the  series. 

OUR  PICTURE  BOOK  AND  READING  READINESS 

This  book,  13"  x 18"  in  size,  is  composed  entirely  of  pictures  in 
color.  The  pictures  are  of  two  types — General  Concept  pictures 
and  Sequence  pictures.  The  General  Concept  pictures  always  pre- 
cede the  Sequence  pictures.  This  arrangement  gives  opportunity 
for  the  child  to  gain  general  concepts  from  pictures  first,  then 
specific  concepts  which  will  function  immediately  in  the  reading. 

A complete  story  is  told  in  pictures  introducing  the  characters 
"Bob,  Nancy,  their  baby  sister,  and  their  father  and  mother.  Mac 
(Bob’s  dog),  and  Muff  (Nancy’s  cat),  are  with  them  throughout  the 
book.  They  have  many  good  times  together. 

The  purposes  contributing  to  Reading  Readiness  found  in  Our 
Picture  Book  may  be  fisted  as  follows : 

1.  To  stimulate  aAunterest  in  reading  from  books  and  looking 

at  picture  books  independently 

2.  To  link  the  children’s  experience  with  the  experiences  drawn 

from  the  pictures 

3.  To  encourage  children  to  discuss  experiences  which  will 

help  in  developing  new  situations  described  in  the  pictures 

4.  To  increase  the  child’s  hearing,  speaking,  and  seeing 

vocabulary 

5.  To  develop  and  broaden  his  speaking  vocabulary  so  that  it 

will  serve  in  the  actual  reading  when  the  child  is  ready  for  it 

6.  To  improve  the  child’s  ability  to  speak  in  simple  English 

sentences  with  attention  to  enunciation  and  pronunciation 

7.  To  help  the  children  to  think  and  talk  in  sequence,  that  is, 

to  arrange  their  ideas  in  an  orderly  fashion 

8.  To  train  the  children  to  anticipate  the  endings  of  stories  and 

predict  outcomes 
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9.  To  draw  general  concepts  from  pictures  which  will  help 
children  to  understand  meanings 

10.  To  draw  specific  concepts  which  will  definitely  aid  in  the 

interpretation  of  the  written  symbols  when  the  children 
begin  to  read 

11.  To  utilize  concrete  experiences  whenever  possible  for  the 

purpose  of  developing  meanings 

12.  To  create  a desire  on  the  part  of  children  to  read 

For  Evidence  of  Reading  Readiness,  see  page  26. 

OUR  STORY  BOOK  AND  READING  READINESS 

The  organization  of  Our  Story  Book  makes  a further  definite 
contribution  to  Reading  Readiness. 

1.  It  presents  reading  in  a natural  way — the  children  do  their 

first  reading  from  a book  rather  than  from  the  traditional 
chart. 

2.  It  is  so  closely  associated  with  Our  Picture  Book  that 

symbols  will  be  acquired  naturally  and  quickly. 

3.  It  presents  print  in  smaller  type  than  the  traditional  chart, 

thus  eliminating  transition  from  very  large  type  to  the 
type  presented  in  the  Pre-Primers. 

4.  It  contains  material  highly  charged  with  interest,  carrying 

all  the  elements  of  plot,  humor,  sequence,  surprise,  and 
suspense. 

5.  It  develops  in  children  an  eagerness  to  read  which  will  in 

time  make  reading  a joyful,  happy  experience  through 
which  the  children  will  master  the  necessary  mechanical 
skills  with  little  effort. 

6.  It  contains  the  most  important  concepts  needed  for  reading 

the  Pre-Primer. 

THREE  PRE-PRIMERS  AND  READING  READINESS 

Mac  and  Muff  (basic),  Level  One 
The  Twins,  Tom  and  Don,  Level  Two 
Going  to  School,  Level  Three 

The  organization  of  these  three  Pre-Primers  makes  a definite 
contribution  to  the  Reading  Readiness  Program. 

1.  The  size  of  the  books,  x 9",  in  beautiful  color,  gives 
them  the  appearance  of  story  books  rather  than  textbooks. 
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2.  The  duplication  of  material  from  Our  Picture  Book  and 

Our  Story  Book  will  be  most  welcome  to  the  child  when 
he  starts  to  read  the  Pre-Primer,  Mac  and  Muff. 

3.  Because  of  the  low  vocabulary  load  (52  words,  all  of  which 

have  been  introduced  in  Our  Story  Book),  the  first  Pre- 
Primer,  Mac  and  Muff  will  be  read  with  ease — a definite 
aid  to  readiness. 

4.  The  introductory  unit  in  Our  Story  Book  and  the  Pre-Primer 

builds  readiness  for  reading  the  remaining  selections  in  the 
book.  This  unit  introduces  the  characters  and  is  charged 
with  interest  sufficient  to  stimulate  the  child  to  read  the 
remaining  units. 

5.  The  books  are  organized  in  a manner  which  continually 

raises  the  question  in  the  child’s  mind,  “What  happened 
next?”  Endings  of  stories  are  not  revealed  until  the  page 
is  turned,  thus  giving  much  opportunity  to  anticipate  and 
predict  outcomes. 

6.  The  elements  of  humor,  suspense,  and  climax  are  prevalent 

throughout. 

7.  The  stories  are  written  in  a style  which  in  itself  will  develop 

readiness. 


THE  READERS  OF  THE  FIRST,  SECOND,  AND  THIRD 
GRADES,  LEVELS  ONE  AND  TWO,  AND  READINESS 


Level  One 

Primer,  At  Play 
First  Reader, 

I Know  a Secret 
Second  Reader, 
Along  the  Way 
Third  Reader, 
Faraway  Ports 


Level  Two 

Primer,  Fun  in  Story 
First  Reader,  Good  Stories 
Second  Reader, 

The  Story  Road 
Third  Reader, 

Enchanting  Stories 


1.  Colored  illustrations  are  included  at  the  beginning  of  many 
of  the  units  which  either  help  the  child  to  interpret  the 
text  or  interpret  the  stories  beyond  his  capacity  to  read 
in  words.  With  the  pictures,  there  are  brief  statements 
giving  information  or  raising  questions  which  will  guide 
class  discussion  toward  concepts,  ideas,  and  vocabulary 
occurring  later  in  the  unit. 
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2.  Sequence  pictures  are  included  which  continue  to  help  the 

child  organize  his  thinking. 

3.  Each  unit  leads  naturally  into  the  succeeding  unit. 

4.  The  endings  of  many  of  the  stories  are  not  revealed  until 

the  child  turns  the  page. 

5.  The  reading  units  in  the  Third  Readers  are  introduced, 

as  in  the  earlier  books,  by  pictures  related  to  the  text. 
These  readiness  pictures  serve  to  initiate  the  children  into 
the  story  and  keep  their  interest  at  a high  level.  During 
the  free  discussion  of  these  pictures,  the  teacher  guides 
the  children  to  use  the  vocabulary  peculiar  to  the  selection 
about  to  be  read.  In  this  way  the  children’s  stock  of 
oral  word  concepts  is  increased  and  they  bring  to  the 
reading  a more  adequate  preparation  both  in  concepts 
and  vocabulary. 

In  addition  to  the  readiness  pictures  in  the  children’s 
books,  the  Teacher’s  Manuals  give,  at  the  beginning  of 
each  unit,  specific  references  to  pictures  and  stories  in 
books  suitable  for  the  class  library  table.  Some  of  these 
references  are  recommended  because  of  enlightening  illus- 
trations, others  are  to  material  which  perhaps  a fast 
reader  or  the  teacher  will  read  to  the  group,  while  some 
references  are  given  merely  for  “browsing.”  This  corre- 
lated “reading”  is  especially  helpful  in  providing  back- 
grounds for  any  stories  which  are  outside  of  the  children’s 
immediate  environment  or  experiences,  as,  for  instance, 
stories  of  children  of  other  lands  or  people  of  long  ago. 

The  books  at  the  second  level  present  a wealth  of  story  material 
with  vocabulary  so  controlled  that  the  books  can  be  read  with  the 
ease  of  absorption  units,  giving  the  child  confidence  in  his  ability, 
a basic  principle  of  reading  readiness. 

EVIDENCES  OF  READINESS  FOR  READING 

Not  all  children  who  are  six,  or  approaching  six  years  of  age,  are 
equally  ready  to  respond  successfully  to  reading  instruction.  How 
can  we  know  when  the  child  is  mature  enough  to  begin  to  learn 
to  read?  There  are  several  appropriate  methods  for  studying  the 
child’s  readiness  for  reading  and  predicting  the  success  he  will 
attain.  Considerable  information  can  be  obtained  by  the  teacher 
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from  informal  observations  of  the  children  at  the  close  of  the 
kindergarten  year  or  during  the  first  weeks  in  first  grade.  The 
signs  of  comparative  readiness  the  teacher  should  watch  the  child 
for  are : 


1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 


11. 

12. 

13. 

14. 

15. 

16. 
17. 


18. 

19. 


Clearly  enunciated  speech 
Adequate  language  usage  for  his  age 
Normal  comprehension  of  spoken  English 
Interest  in  listening  to  stories  read 

Interest  in  relating  incidents  that  occurred  to  him,  or  telling 
about  his  experiences 

Interest  in  looking  at  picture  and  story  books 
Ability  to  describe  pictures 

Ability  to  remember  incidents  in  stories  told,  or  to  repeat 
part  of  their  content 
Memory  of  rhymes  and  jingles 

Interest  in  letters  composing  signs  on  the  schoolroom  walls, 
on  gas  stations,  names  and  numbers  on  buses,  trains,  or 
cars,  newspaper  headlines,  billboards,  and  the  like 
Ability  and  interest  in  writing  his  name  or  writing  numbers 
Ability  to  listen  to,  comprehend,  and  follow  directions 
Ability  to  reason  and  display  judgment 
Ability  to  sit  still  for  short  periods  of  time 
Ability  to  direct  the  eyes  to  material  the  teacher  indicates 
Ability  to  control  his  head  movements 
Ability  to  give  full,  undivided  attention  to  the  teacher  when 
he  is  seated  with  a group  of  children,  as  well  as  when  the 
teacher  works  with  him  individually 
Willingness  to  await  his  turn 

Ability  to  inhibit  his  natural  tendency  to  interrupt  others, 
and  to  make  the  contribution  the  teacher  asks  of  him 


The  child  who  shows  a normal  development  in  these  respects  is 
more  ready  for  reading,  generally  speaking,  than  one  who  does 
not  exhibit  these  tendencies.  The  teacher  should  also  be  on  the 
alert  to  recognize  and  acquire  information  concerning  each  child’s 


1.  Visual  or  hearing  defects  or  other  physical  conditions  that 

may  retard  this  learning 

2.  Emotional  maladjustments 

3.  Physical  development 


28 


GENERAL  MANUAL 


4.  Illnesses  that  may  have  retarded  his  development 

5.  Outstanding  deficiencies  or  assets  which  affect  his  mental 

or  physical  growth 

6.  Home  and  social  experience  background 

Naturally  such  information  is  helpful  when  it  can  be  compared 
objectively  with  similar  information  obtained  for  other  children, 
because  what  may  seem  to  be  a disability  in  one  child  may  be  a per- 
fectly normal  developmental  sign  in  another.  Every  child  entering 
first  grade  should  have  a complete  physical  examination. 

A second  and  increasingly  popular  method  of  determining  read- 
iness for  reading  is  through  the  use  of  standardized  published  tests. 
Usually  these  tests  are  limited  to  “paper  and  pencil”  material,  so 
that  no  claim  can  be  made  that  they  test  reliably  all  aspects  of  a 
child’s  readiness  for  beginning  systematic  reading  instruction.  The 
best  the  tests  do  is  to  yield  some  comparable  information  for  the 
group  as  a whole  that  is  quite  objective  in  character  and  yields  a 
written  record  of  the  child’s  responses  to  pictures  and  printed 
material.  These  records  must  be  supplemented  with  informal 
observations  of  the  children  such  as  those  we  have  just  described. 
For  this  purpose  some  of  the  primary  “intelligence”  tests  as  well 
as  those  labeled  “readiness”  are  useful,  since  they  give  us  reliable 
information  concerning  the  child’s  ability  to  follow  directions,  to 
make  perceptual  discriminations,  to  comprehend  language,  all 
essential  for  beginning  work  with  reading.  Recommended  materials 
are  the  following: 

Metropolitan  Readiness  Test:  World 

Book  Company.  Measures  general 
readiness  for  first-grade  work,  not 
solely  readiness  for  reading. 

Van  Wagenen  Reading  Readiness  Tests: 

Educational  Test  Bureau.  An  indi- 
vidual test. 

Gates  Reading  Readiness  Test:  Bureau 
of  Publications,  Teachers  College. 

Monroe  Reading  Aptitude  Test:  Houghton 
Mifflin.  Most  useful  during  the  first 


year  while  initial  reading  lessons  are 
in  progress. 

Kuhlmann-Anderson  Intelligence  Tests: 
Educational  Test  Bureau. 

Detroit  First-Grade  Intelligence  Tests: 
World  Book  Company. 

Pintner  Cunningham  Primary  Mental 
Test:  World  Book  Company. 

Goodenough — Drawing  a Man:  World 
Book  Company. 


CHAPTER  SIX 
VOCABULARY 

The  vocabulary  of  The  Easy  Growth  in  Reading  Series  has  been 
carefully  developed  and  controlled.  The  desire  of  the  authors  has 
been  to  prepare  interesting  and  appealing  material  that  children 
can  read  with  ease.  For  a child  to  read  any  material  readily,  the 
words  used  must  be  about  things  familiar  to  him.  He  should  be 
able  to  bring  meaning — that  is,  true  concepts — to  the  printed 
symbols  which  he  will  see  and  learn  as  sentences,  phrases,  and 
words.  From  scientific  studies,  conferences  with  supervisors, 
principals,  and  teachers,  and  experience  with  children,  the  vocab- 
ulary features  of  The  Easy  Growth  in  Reading  Series  were  planned. 

These  vocabulary  features  are : 

1.  A Meaningful  Vocabulary  for  children  six  to  nine  years 

of  age 

a.  Words  carefully  graded  in  terms  of  child  experiences 

and  concepts 

b.  Words  of  expressive  power  such  as:  movement,  sound, 

color,  and  rhythm  that  appeal  to  the  child’s  senses 

and  give  a vivid  richness  to  material 

2.  A Light  Vocabulary  Load 

a.  Minimum  introduction  of  new  words  on  each  page 

b.  Careful  distribution  of  the  introduction  of  new  words  so 

as  to  provide  pages  with  no  new  words 

c.  Proper  distribution  of  word  repetition  and  continued 

repetition  in  succeeding  books 

3.  Check  with  Scientific  Word  Lists.  The  vocabulary  was 

checked  with  several  primary  word  lists  to  make  sure  that 

there  was  no  radical  departure  from  children’s  develop- 
mental requirements  in  vocabulary  growth. 

MEANINGFUL  VOCABULARY  CONCEPTS 

The  ease  of  words  as  related  to  concepts  or  meanings  is  shown  by 
the  table  on  the  next  page,  which  gives  the  number  of  words  and 
number  of  concepts  for  each  book  of  Grade  One. 

G.M.-3  9Q 


30 


GENERAL  MANUAL 


Pre- 
Primer 
Level  I 

Pre- 
Primer 
Level  II 

Pre- 
Primer 
Level  III 

Primer 
Level  I 

Primer 
Level  II 

l 

First 
Reader 
Level  I 

! 

First 
Reader 
Level  II 

Number  of 
words 

52 

67 

65 

156 

198 

319 

330 

Number  of 

word 

meanings 

63 

78 

76 

201 

255 

394 

416 

EXPRESSIVE  WORDS  WERE  INCLUDED 

Words  of  expressive  power  have  a strong  appeal  for  children. 
They  stimulate  them  through  senses  other  than  the  eye,  for 
example : 

Movement  words,  such  as  run,  ride,  hop,  tiptoe,  etc.,  may 
stimulate  a feeling  of  motor  response.  The  child  can  feel 
and  act  the  meaning. 

Sound  words,  such  as  peep,  clickety-click,  clickety-clack, 
kerchug,  and  buzz  give  the  child  the  opportunity  to  enjoy 
the  sound  and  listen  to  it  as  well  as  see  it  in  a printed 
form. 

Color  words  are  vividly  associated  because  of  work  with  color 
and  the  beauty  and  attractiveness  of  bright  things. 

Words  that  express  rhythm,  such  as: 

Tramp,  tramp,  tramp 
went  Big  Bear. 

Tippety,  tip-tip, 
tippety,  tip-tip, 
went  Bushy  Tail. 

Hoppety,  hop,  hop, 
hoppety,  hop,  hop 
went  Bob  Tail. 

stimulate  the  child  so  that  he  experiences  in  his  body 
a feeling  of  harmony  or  rhythm  of  movement  as  he  hears 
and  reads  rhythmic  material. 

All  expressive  words  are  referred  to  as  color  words  in  the  text  of 
the  various  Manuals  and  vocabulary  studies  of  The  Easy  Growth 
in  Reading  Series — color  herein  used  in  the  literary  sense  as  con- 
veying concrete  suggestiveness  and  vividness  of  meaning. 
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INTRODUCTION  OF  WORDS 

As  one  important  factor  for  the  young  child’s  success  in  begin- 
ning to  read  is  that  he  finds  few  obstacles  to  his  progress  and 
pleasure,  The  Easy  Growth  in  Reading  Series  definitely  plans : 

1.  To  eliminate  the  difficulty  of  a too  heavy  vocabulary  in 

each  book 

2.  To  insure  ease  of  reading  through  carefully  controlling  the 

number  of  new  words  on  a page  and  the  distribution  of 
pages  without  new  words  thereby  providing  levels  of  ease 


The  following  table  shows  each  book’s  page  load  of  new  words 
and  also  the  number  of  pages  without  new  words. 


Pages 

with 

No 

New 

Word 

Pages 

with 

One 

New 

Word 

Pages 

with 

Two 

New 

Words 

Pages 

with 

Three 

New 

Words 

Pages 

with 

Four 

New 

Words 

Pre-Primer  One 

19 

12 

11 

6 

Mac  and  Muff 

Pre-Primer  Two 
The  Twins 

22 

4 

4 

1 

Pre-Primer  Three 
Going  to  School 

24 

3 

2 

2 

Primer  One 
At  Play 

72 

15 

13 

21 

Primer  Two 
Fun  in  Story 

74 

31 

16 

0 

First  Reader  One 
I Know  a Secret 

59 

41 

29 

22 

First  Reader  Two 
Good  Stories 

74 

28 

19 

0 

Second  Reader  One 
Along  the  Way 

57 

50 

40 

34 

Second  Reader  Two 
The  Story  Road 

63 

35 

26 

13 

Third  Reader  One 
Faraway  Ports 

83 

40 

45 

30 

32 

Third  Reader  Two 
Enchanting  Stories 

74 

39 

32 

18 

14 

32 
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The  repetition  of  words  from  book  to  book  in  the  series  is  shown 


Pre- 

Primer 

Level 

One 


Pre- 

Primer 

Level 

Two 


Pre- 

Primer 

Level 

Three 


Primer 

Level 

One 


Primer 

Level 

Two 


First 

Reader 

Level 

One 


Basic 
Words  52 


52 

New 

Words  15 


52 


67 


New 

Words 


52 


15 


46 


10 


65 


New 

Words 


81 


156 


This  table  shows  the 
cumulative  and  repeti- 
tive vocabulary  of  each 
book  in  the  series 
through  the  Third  Reader  Level 
Two.  Reading  down  the  steps  of 
the  table  the  new  words  of  each 
book  are  indicated.  Reading  across, 
repetition  of  words  is  shown.  For  example:  All 
52  words  introduced  in  Pre-Primer  Level  One  are 
repeated  in  Pre-Primers  Levels  Two  and  Three 
and  in  Primer  Level  One:  46  of  them  are  repeated 
in  Primer  Level  Two;  52  are  repeated  in  First  Reader  Level 
One;  41  are  repeated  in  First  Reader  Level  Two:  49  are 
repeated  in  Second  Reader  Level  One;  and  49  are  repeated  in 
Second  Reader  Level  Two,  etc. 


New 

Words 


75 


63 


198 


52 


15 


79 


49 


New 

Words  116 


319 


TOTAL  VOCABULARY 


•v  All  the  words  introduced  in  each  book  including  all  the  proper  names  and 
color  words. 
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TABLE 

in  the  Vocabulary  Table  in  the  back  of  each  book  and  below: 


First 

Reader 

Level 

Two 


Second 

Reader 

Level 

One 


Second 

Reader 

Level 

Two 


Third 

Reader 

Level 

One 


Third 

Reader 

Level 

Two 


41 


10 


49 


14 


49 


13 


60 


48 


101 


New 

Words  66 


81 


60 


112 


64 


330 


New 

Words  174 


73 


55 


109 


65 


158 


562 


New 

Words  126 


655 


51 


15 


74 


57 


110 


56 


158 


115 


New 

Words  233 
877 


49 


15 


79 


60 


110 


58 


161 


115 


184 


New 
Words  213 


1052 


* Vocabulary  Frequency:  The  table  below  gives  the  rate  of  word  introduction  in  each  book,  the  rate 
of  word  distribution  and  the  average  frequency  of  repetition.  Provision  for  mastery  has  been  made 
through  continuous  repetition  of  all  words  presented.  Every  word  is  repeated  five  or  more  times  in  the 
book  in  which  it  first  occurs. 
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* Some  proper  names  and  color  words  are  not  included  in  re-counts. 


CHAPTER  SEVEN 

WORD  RECOGNITION  AND  PHONETIC  ANALYSIS 

The  ability  to  recognize  words  wherever  they  occur  and  to  under- 
stand their  meanings  in  content  is  basic  to  all  reading  skills.  The 
first  clue  to  the  recognition  of  a word  in  reading  is  its  meaning. 
When  a child  meets  an  unknown  word,  he  will  need  to  be  told  the 
word,  or  he  will  try  to  supply  a word  from  his  speaking  vocabulary 
that  will  complete  the  meaning  of  the  sentence.  The  teacher 
should  encourage  the  child  to  try  to  supply  the  word  even  though 
the  “ guess”  is  sometimes  incorrect.  She  should  help  the  child  by 
calling  attention  to  the  clues  that  may  be  drawn  from  the  pictures 
or  by  questions.  For  example,  in  the  sentence,  “Baby  wants  to 
ride,”  the  picture  of  the  baby  running  toward  the  merry-go- 
round,  and  the  question,  “What  do  you  think  Baby  wants?”  will 
help  the  child  to  draw  the  right  inference. 

For  words  within  the  average  child’s  spoken  vocabulary,  only  the 
printed  form  of  the  word  is  new.  For  a child  with  limited  experience 
or  non-English  background,  however,  everything  about  the  word 
may  be  new — meaning,  pronunciation,  and  printed  form. 

RECOGNIZING  WORD  FORMS 

As  the  sight  vocabulary  increases,  pupils  will  need  some  help  in 
identifying  and  retaining  words.  They  are  trained  in  The  Easy 
Growth  in  Reading  Series 

To  match  words  and  appropriate  pictures 

To  scrutinize  details  of  a word  in  order  to  be  able  to  tell  one 
sight  word  from  another 

To  recognize  a word  from  one  or  more  outstanding  charac- 
teristics 

To  recognize  words  that  are  identical  in  form 

To  see  gross  differences  in  word  forms,  for  example : the  length 
of  words,  e.g.  airplane,  surprise;  irregularity  of  contour  in 
the  words,  e.g.  hopped,  party 

To  see  similarities  and  differences  in  words  easily  confused  such 

as  saw,  was,  this,  that,  there,  where 

To  see  little  words  in  big  words,  such  as  an  in  animal,  and  in 
candy 
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To  recognize  endings,  such  as  s,  es,  ing 

To  recognize  recurring  syllables 

To  use  a picture  dictionary  to  recognize  sight  words 

BASIC  PRINCIPLES  OF  WORD  ANALYSIS 

The  plan  of  word  attack  is  as  follows : 

1.  Word  elements  are  not  introduced  until  the  pupils  have  a 

sight  vocabulary  of  75  words  or  more. 

2.  Word  elements  are  not  taught  until  pupils  have  had  ear 

training  in  recognizing  likenesses  in  words. 

3.  Word  elements  are  taught  by  directing  the  pupil’s  attention 

to  elements  in  new  words  that  are  similar  tc  elements  in 
familiar  sight  words. 

4.  Word  elements  are  always  introduced  as  part  of  a whole 

word.  Word  cards,  not  phonic  cards,  are  used,  or  words 
are  written  on  the  blackboard. 

5.  Word  elements  are  not  isolated,  but  the  words  are  pro- 

nounced as  whole  units. 

6.  Word  elements  already  learned  are  applied  in  recognizing 

new  words  when  the  new  words  are  taught. 

7.  The  choice  of  the  word  elements  to  be  taught  is  based  upon 

their  immediate  application  to  the  new  vocabulary  met  in 
the  reading. 

8.  In  attacking  new  words,  both  the  word  element  and  the 

meaning  clue  are  considered. 

The  child  is  helped  to  develop  for  mastery  several  techniques 
for  getting  new  words — all  of  which  he  uses  flexibly. 

METHOD  SUGGESTED  FOR  VOCABULARY  BUILDING 

To  aid  the  pupils  in  utilizing  content  and  mechanical  clues 
simultaneously,  intrinsic  devices  have  been  arranged  in  the  Manuals 
and  the  Workbooks  for  each  unit,  such  as: 

1.  Sentence  completion  exercises 

2.  Blank-filling  exercises 

3.  Word-choice  exercises 

The  alternative  answer  words  may  be  alike  in  their 
beginning  sounds  and  general  shapes;  they  may  be  alike 
in  their  phonetic  elements;  they  may  be  alike  except  for 
the  first  sound,  etc. 
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In  many  cases  the  words  are  arranged  in  column  form, 

such  as: 

truth. 

The  boys  liked  to  do  tried. 

tricks. 

In  other  cases  the  words  are  arranged  in  a horizontal 

row,  as: 

Jack  looked  up  the for  the  postman. 

school  store  street 

4.  Columns  of  words  from  which  the  pupils  select  those  con- 

taining a common  phonetic  element 

5.  Listing  of  words  that  sound  alike 

The  correlated  Workbooks  contain  exercises  for  the  development 
of  independence  in  word  recognition  and  sensitiveness  to  the  various 
sounds  and  sound  combinations  as  they  are  needed  in  attacking 
new  words. 

The  Teacher’s  Manual  for  each  book  contains  instructions  for 
the  development  of  independence  in  word  recognition,  together  with 
many  suggestions  for  exercises  and  games  to  be  used  for  visual 
and  auditory  discrimination. 

A modern  viewpoint  has  been  taken  in  the  presentation  of 
phonetics  in  The  Easy  Growth  in  Reading  Series. 

Training  in  phonetic  analysis  is  not  given  in  this  series  until  the 
children : 

1.  Have  learned  to  recognize  words  through  context  and 

picture  clues 

2.  Have  learned  to  identify  meanings  of  words  unfamiliar  to 

them  through  the  reading  readiness  procedure 

3.  Have  begun  to  note  similarities  and  differences  in  word 

forms 

4.  Have  formed  the  habit  of  reading  for  thought  and  enjoy- 

ment of  the  story 

A systematic  plan  is  incorporated  to  insure  sensitiveness  to  the 
most  common  and  important  word  elements.  This  plan  helps  the 
child  attack  new  words  in  their  contextual  setting  and  prepares 
him  to  meet  increasing  difficulties  in  words  according  to  grade 
levels. 
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WORD  RECOGNITION  DURING  THE  PRE-PRIMER 
PERIOD 

During  the  pre-primer  period  corrective  work  in  pronunciation 
and  enunciation  should  be  provided  for  pupils  who  have  developed 
inaccurate  speech  habits.  These  exercises  may  be  needed  par- 
ticularly by  pupils  from  foreign-speaking  homes. 

During  this  period,  pupils  begin  to  notice  details  in  word  forms. 
They  learn  to  recognize  words  that  are  identical.  They  learn  to 
distinguish  between  words  that  have  similar  characteristics,  such 
as,  Find  and  Father. 

All  new  words  are  introduced  in  the  content.  The  pictures  give 
accurate  leads  to  the  interpretation  in  the  beginning  units.  The 
teacher  asks  leading  questions  at  this  period  of  reading  such  as, 
“What  did  Mac  see?”  “What  did  Nancjr  say?” 

Exercises  are  given  in  the  Workbooks  for  matching  identical 
sentences,  phrases,  and  words,  matching  words  with  pictures,  and 
dictionary  exercises  to  be  used  later  for  word  identification.  In 
each  lesson  plan  in  the  Manuals  under  the  heading  “Supplementary 
Exercises,”  and  in  each  lesson  in  the  Workbooks,  carefully  planned 
exercises  are  given  to  develop  increasing  power  in  accurate  word 
recognition. 

WORD  RECOGNITION  DURING  THE  PRIMER  PERIOD 

During  the  Primer  period  the  pupils  continue  to  learn  the  new 
words  through  picture  association  and  content  clues. 

Some  simple  elements  of  word  analysis  may  be  helpful  as  aids  in 
recognizing  words  that  are  similar,  therefore  commonly  confused, 
such  as  Jack  and  Jean;  saw  and  was. 

The  recognition  of  words  through  the  study  of  content  is  of 
great  importance  during  the  Primer  period.  Exercises  are  pro- 
vided for: 

1.  Matching  and  making  pictorial  associations 

2.  Auditory  checks  in  which  the  pupil  identifies  the  sentence 

or  word  read 

3.  Finding  frequently  repeated  endings  and  familiar  syllables 

such  as  s,  ed,  and  ing 

4.  Matching  identical  words 

5.  Developing  sensitiveness  to  similarities  and  differences  in 

words  such  as  this,  that,  then,  when 

6.  Emphasis  on  ear  training 
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WORD  RECOGNITION  AND  PHONETIC  ANALYSIS 
DURING  THE  FIRST-READER  PERIOD 

The  development  of  accuracy  and  independence  in  word  recog- 
nition becomes  more  important  at  this  reading  level  because  of  the 
rapidly  expanding  vocabulary.  , 

Pupils  begin  at  this  time  to  read  stories  independently  for  which 
they  have  had  no  preparation. 

Failure  to  give  sufficient  training  in  word  recognition  may  result 
in  careless  and  inaccurate  habits  and  failure  to  achieve  satisfactory 
reading  growth. 

The  scope  of  training  in  the  first-reader  period  is  based  on  the 
needs  of  the  first-grade  children. 

The  phonetic  elements  introduced  are  those  which  occur  most 
frequently  in  the  sight  vocabulary  and  which  provide  maximum 
help  in  recognizing  new  words. 

Training  in  w^ord  recognition  and  analysis  suggested  for  the  work 
of  the  first-reader  period  include : 

1.  Word  and  picture  matching 

2.  Matching  identical  words 

3.  Recognizing  words  beginning  with  capitals  and  small  letters 

4.  Developing  sensitiveness  to  likenesses  and  differences  in 

words  easily  confused 

5.  Oral  word  recognition  exercises 

6.  Initial  consonants:  s,  c,  r,  b,  m,  h,  p,  1,  w,  f,  g,  n,  t,  d,  j,  k,  y 

7.  Double  consonants:  wh,  th 

8.  Frequently  repeated  endings : s,  ed,  mg 

9.  Finding  little  words  in  big  words  as  an  in  animal 

10.  Compound  words  such  as  postman,  something 

11.  Synonyms  and  opposites  such  as  glad-— happy;  big — little 

12.  Ear  training  and  rhymes 

After  new  phonetic  elements  have  been  introduced,  practice  is 
given  to  facilitate  the  recognition  of  words  in  which  these  elements 
appear.  Such  practice  lessons  have  been  provided  in  the  Manuals 
and  in  each  unit  of  the  Workbooks. 

WORD  RECOGNITION  AND  PHONETIC  ANALYSIS 
DURING  THE  SECOND-READER  PERIOD 

The  phonetic  work  of  the  first  grade  is  reviewed  in  the  early 
part  of  the  Second  Reader  Level  One  and  in  the  Workbooks. 
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The  teacher  should  constantly  keep  in  mind  the  importance  of 
the  child’s  gaining  independence  in  word  recognition. 

Methods  for  developing  sensitiveness  to  phonetic  clues  are  pre- 
sented in  the  Supplementary  Exercises  for  the  second  grade. 

The  teacher  should  choose  from  these  exercises  methods  and 
items  for  drill  appropriate  for  her  particular  group  ,of  children, 
keeping  in  mind  that  no  single  device  can  be  sufficient  for  all 
individuals.  One  child  may  attack  an  unfamiliar  word  in  one 
manner  while  some  other  child  may  use  an  entirely  different  attack. 

The  following  phonetic  elements,  because  of  their  frequent 
occurrence  in  the  basic  vocabulary,  are  suggested  in  this  Manual 
for  the  work  of  the  second  year. 

1.  Initial  consonant  sounds  reviewed 

2.  Attention  to  long  and  short  sounds  of  vowels 

3.  Beginning  sounds — double  consonants — introduced : wh,  th, 

ch,  scr,  gr,  fr,  tr,  br,  cr,  kn,  st,  str,  sk,  pi,  cl,  fi,  sh,  sm, 
sp,  pr 

4.  Phonetic  elements:  er,  ee,  ea,  ow,  ending  y,  oa,  oo,  ou  in 

mouth,  ay,  at,  old,  op,  ear,  or,  er,  oo,  ar,  ea  in  ready, 
all,  aw 

5.  Endings:  ing,  y,  ed,  er,  est,  ly 

6.  Forming  plurals — adding  s,  ies,  es 

Attention  has  been  given  to  the  following : 

1.  Words  with  more  than  one  concept 

2.  Unusual  appearance  of  words  (configuration)  as: 

Double  pp  in  disappeared 
The  hyphen  in  Chatter-box 
The  capital  letter 

3.  Ear  training  and  rhyming 

4.  Phonetic  elements  spelled  alike  but  not  pronounced  alike  in 

different  words 

5.  Little  words  in  big  words 

6.  Words  with  synonymous  or  opposite  meanings 

7.  Compound  words 

WORD  RECOGNITION  AND  PHONETIC  ANALYSIS 
DURING  THE  THIRD-READER  PERIOD 

The  phonetic  program  for  the  third-reader  period  develops  a 
growing  independence  in  the  attack  of  new  reading  material. 
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Much  of  this  program  will  of  necessity  repeat  the  work  of  the  earlier 
years.  Fewer  new  elements  are  added,  but  the  function  of  all 
phonics  previously  taught  is  widely  extended. 

The  program  for  the  development  of  functional  phonics  during 
the  third  year  plans  for: 

1.  A review  of  initial  consonants  and  attention  to  the  long 

and  short  sounds  of  the  vowels 

2.  A review  of  all  the  phonograms  previously  taught  and  the 

introduction  of  the  following  new  phonograms : 

ay,  ee,  ight,  ai,  ain,  ail,  ake,  ap,  en,  eep,  ell,  un,  ock,  oi 

3.  The  introduction  of  the  new  consonant  blends  and  main- 

tenance of  those  previously  presented : 
bl,  cl,  qu,  si,  sp,  spr,  sn,  str,  tr,  tw,  wr 

4.  The  vowels  with  r : 

ar,  er,  ir,  or,  and  ur 

5.  The  beginnings : 

dis,  re,  un 

6.  The  endings : 

able,  ful,  er,  est,  ied,  less,  ly,  ness 

7.  A knowledge  of  syllabication 

8.  Finding  little  words  in  big  words,  as : 

teacher  candle 

trailer  interesting 

9.  Compound  words,  as : 

evergreen  policeman 

doorstep  fisherman 

10.  Unusual  pronunciations,  as: 

towards  although 

through  island 

thought  sure 

11.  Building  words  by  adding  prefixes  and  suffixes  to  short 

familiar  words  as: 

care 
careful 
carefully 
careless 


happy 

unhappy 

unhappily 


ready 

already 
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All  instruction  in  word  recognition  is  keyed  to  the  text,  and 
given  at  the  time  when  needed  to  those  who  need  it. 

By  the  end  of  the  third  year,  the  children  should  have  acquired 
a knowledge  of  and  an  ability  to  use  effectively  all  of  the  most 
common  phonetic  elements. 

The  Teacher’s  Manual  for  the  Third  Readers  contains  instruc- 
tions for  the  development  of  independence  in  word  recognition, 
together  with  many  helpful  suggestions  for  intrinsic  exercises  and 
games  to  be  used  for  visual  and  auditory  discrimination. 

The  Workbook  for  Third  Reader  Level  One,  also  contains  many 
intrinsic  exercises  to  develop  independence  in  attacking  new  words. 


CHAPTER  EIGHT 

CHECKING  THE  PUPIL’S  GROWTH  IN  READING 


Children  may  fail  in  reading  unless  their  difficulties  are  diagnosed 
and  corrected  as  they  proceed  from  step  to  step  in  the  reading 
process.  When  the  child  has  not  mastered  the  skills  at  one  stage, 
he  is  handicapped  in  moving  on  to  the  next  stage  with  ease  and 
confidence.  To  discover  the  difficulties  of  the  group,  the  teacher 
should  constantly  check  up  on  the  work  of  each  pupil. 

Diagnostic  checks  and  tests  have  been  “built  in”  as  an  integral 
part  of  the  entire  reading  program.  They  are  truly  effective 
because  they  are  based  on  the  particular  vocabulary  with  which 
the  children  are  familiar.  If  the  teacher  uses  these  checks  and  tests 
faithfully,  her  pupil’s  growth  in  its  many  phases  will  be  revealed 
to  her. 

The  Workbooks  provide  diagnostic  checks  and  tests  for  achieve- 
ment through: 

1.  New  stories  using  the  same  words  as  the  corresponding  unit 

in  the  reader.  These  stories  may  be  used  to  test  the 
pupil’s  ability  to  recognize  words  in  new  situations. 

2.  Exercises  requiring  some  type  of  objective  response,  such  as 

matching  phrases  and  pictures,  finding  the  new  word  in 
context,  multiple  choice  exercises,  yes-and-no  exercises,  etc. 

3.  Systematic  achievement  tests  for  each  unit 

4.  Word  recognition  tests  for  each  unit  beginning  with  the  first 

unit  of  the  Primer 

5.  Cover-all  Tests 

A check  of  the  child’s  work  for  each  exercise  tells  how  well  he 
has  mastered  that  particular  type  of  exercise,  and  the  teacher  will 
know  whether  or  not  he  needs  additional  practice.  At  the  end  of 
each  unit  in  the  Workbook  are  diagnostic  tests  which  provide 
further  appraisal  of  the  child’s  work.  The  teacher  should  keep  a 
record  of  the  work  done  by  each  pupil  in  these  tests,  and  use  the 
information  gained  to  plan  remedial  exercises  where  needed. 

The  Cover-all  Test  at  the  back  of  each  Workbook  will  serve  as 
a final  measure  when  checking  the  child’s  ability  to  handle  the 
various  types  of  exercises  that  have  been  presented. 
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The  Manuals  for  each  Reader  give  many  suggestions  for  further 
supplementary  practice.  These  exercises  may  be  hectographed  in 
| the  forms  given  or  adapted  to  meet  the  needs  of  the  pupils.  Word 
recognition  tests  which  are  duplicates  of  those  found  in  the  Work- 
book follow  each  teaching  unit  in  the  Manuals. 

A convenient  Diagnostic  Chart  for  recording  general  “over- 
all” rating,  similar  to  the  one  on  this  and  the  following  page,  will 
be  found  in  the  back  of  the  Primer  and  Second-Reader  Work- 
book. These  Charts  should  be  used  to  indicate  where  the  child 
stands  in  general  reading  achievement  in  terms  of  the  entire  class. 
The  Diagnostic  Charts,  together  with  the  Cover-all  Tests,  will 
serve  as  permanent  individual  records  for  the  teacher’s  file. 

PRIMARY  READING  SKILLS  AND  HABITS 
DIAGNOSTIC  CHART 

Name J. Age Grade 

School Date 

Check  each  item  “yes  or  no”  or  use  an  appropriate  rating  scheme.  Each  month 
indicated,  make  a general  “over-all”  rating  to  indicate  where  the  child  stands  in 
general  reading  achievement.  Preserve  these  records  for  the  child’s  next 
teacher. 


Habit,  Skill  Rating,  or  Test 
Score 

November 

January 

March 

May 

Total 

Immature  Habits: 

Points  with  finger 

Voices  words  aloud  in  silent 

reading 

Monotonous,  expressionless 
oral  reading 

Poor  phrasing 

Poor  rhythm  and  emphasis. . . 

Overdependence  on  pictures . . . 

Misses  easy  sight  words : 

(indicate  the  words)  

Guesses  at  random 

Helpless  before  new  words. . . . 

Waits  for  teacher  to  prompt. . 

Spells  out  difficult  words 

Omits  words 

Inserts  words 

G.M.-4 


46 


GENERAL  MANUAL 


DIAGNOSTIC  CHART— (Continued) 


Habit,  Skill  Rating,  or  Test 
Score 

November 

January 

March 

May 

Total 

Immature  Habits: 

Repeats  words 

Reads  orally  without  compre- 
hension   

Skips  lines 

Regressive  eye  movements .... 

Does  not  observe  punctuation . 
Cannot  find  page 

Confuses  similar  words 

Stutters  while  reading 

Phonetic  skills  lacking 

Lacks  sentence  sense 

Slow  rate 

Orientation  across  line  of  print 
Posture 

Accessory  movements  while 
reading 

Attitudes  and  behavior  during 
reading 

Test  Scores  for  W orkbook  Exercises: 
Progress  in  Workbook. 

Cover-all  Test 

Date  Due 
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